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PART | — ELIGIBILITY CERTIFICATION

Include this page in the school’s application as fge 2.

The signatures on the first page of this applicaef@mver page) certify that each of the statembalsw
concerning the school’s eligibility and complianvegh U.S. Department of Education, Office for Civil
Rights (OCR) requirements is true and correct.

1.

10.

11.

NBRS 2014

The school configuration includes one or more afdgs K-12. (Schools on the same campus
with one principal, even a K-12 school, must agsyan entire school.)

The school has made its Annual Measurable Objec{i®Os) or Adequate Yearly Progress
(AYP) each year for the past two years and hadeen identified by the state as “persistently
dangerous” within the last two years.

To meet final eligibility, a public school must nielee state’s AMOs or AYP requirements in
the 2013-2014 school year and be certified by taie sepresentative. Any status appeals must
be resolved at least two weeks before the awargsnoay for the school to receive the award.

If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum.

The school has been in existence for five full gettrat is, from at least September 2008 and
each tested grade must have been part of the sidtdbe past three years.

The nominated school has not received the NatBha Ribbon Schools award the past five
years: 2009, 2010, 2011, 2012, or 2013.

The nominated school has no history of testingyirtarities, nor have charges of irregularities
been brought against the school at the time of natan. The U.S. Department of Education
reserves the right to disqualify a school’s appiaraand/or rescind a school’s award if
irregularities are later discovered and provenhaydtate.

The nominated school or district is not refusindi€@fof Civil Rights (OCR) access to
information necessary to investigate a civil rigtdsnplaint or to conduct a district-wide
compliance review.

The OCR has not issued a violation letter of figdito the school district concluding that the
nominated school or the district as a whole hakated one or more of the civil rights statutes.
A violation letter of findings will not be consident outstanding if OCR has accepted a
corrective action plan from the district to remekg violation.

The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated anmore of the civil rights statutes or the
Constitution’s equal protection clause.

There are no findings of violations of the Indivads with Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in
guestion; or if there are such findings, the statdistrict has corrected, or agreed to correet, th
findings.

14MN255PU Page 2 of 50



PART Il - DEMOGRAPHIC DATA

All data are the most recent year available.

DISTRICT (Question 1 is not applicable to non-public schpols

1.

Number of schools in the district
(per district designation):

_ 0 Elementsakools (includes K-8)
_ 0 Middle/Junior higtheols

0 High schools
1 K-12 schools

1 TOTAL

SCHOOL (To be completed by all schools)

2.

3.

4.

[ 1 Urban or large central city
[ 1 Suburban with characteristics typical of anamtarea
[] Suburban

[X] Small city or town in a rural area

Category that best describes the area whersctio®l is located:

11 Number of years the principal has been irhigposition at this school.

Grade # of # of Females| Grade Total
Males

PreK 30 16 46
K 16 14 30
1 10 8 18
2 14 13 27
3 13 17 30
4 15 21 36
5 23 13 36
6 14 18 32
7 23 21 44
8 21 16 37
9 23 17 40
10 27 22 49
11 17 22 39
12 21 13 34

Total

Students 267 231 498

Number of students as of October 1 enrollecah grade level or its equivalent in applying s¢hoo
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5. Racial/ethnic composition of

the school:

0 % Asian

0 % American Ind@amlaska Native

0 % Black or African American

2 % Hispanic or Latino

0 % Native Hawaiian or Other Pacific Islander

93 % White
5 % Two or more races
100 % Total

(Only these seven standard categories should lgetaseport the racial/ethnic composition of yocingol. The Final Guidance on
Maintaining, Collecting, and Reporting Racial arttiric Data to the U.S. Department of Education jshleld in the October 19,
2007Federal Register provides definitions for each of the seven catiegoy

6. Student turnover, or mobility rate, during tf82 - 2013 year: 6%

This rate should be calculated using the grid beldWe answer to (6) is the mobility rate.

Steps For Determining Mobility Rate

Answer

(1) Number of students who transferted
the school after October 1, 2012 until the
end of the school year

24

(2) Number of students who transferred
from the school after October 1, 2012 unt
the end of the 2012-2013 school year

(3) Total of all transferred students [sum @
rows (1) and (2)]

—h

32

(4) Total number of students in the schoo
of October 1

as 511

(5) Total transferred students in row (3)
divided by total students in row (4)

0.063

(6) Amount in row (5) multiplied by 100

7. English Language Learners (ELL) in the school0 %
0 Total number ELL
Number of non-English languages represented:. 0
Specify non-English languages:

8. Students eligible for free/reduced-priced meals:37 %

Total number students who qualify: 182

If this method is not an accurate estimate of #gnregntage of students from low-income families, or
the school does not participate in the free andaed-priced school meals program, supply an aceurat
estimate and explain how the school calculateddstisnate.

NBRS 2014
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9. Students receiving special education services: 12 %

60 Total number of students served

Indicate below the number of students with disaegiaccording to conditions designated in the

Individuals with Disabilities Education Act. Do thadd additional categories.

7 Autism _4 Orthopedic Impairment

1 Deafness _ 9 Other Health Impaired

0 Deaf-Blindness _ 17 Specific Learning Disability

4 Emotional Disturbance __13 Speech or Language inmpat

0 Hearing Impairment _ 0 Traumatic Brain Injury

0 Mental Retardation _ 0 Visual Impairment IncludBighdness
0 Multiple Disabilities _5 Developmentally Delayed

10. Use Full-Time Equivalents (FTEs), rounded tarast whole numeral, to indicate the number of

personnel in each of the categories below:

Number of Staff

Administrators 1

Classroom teachers 32

Resource teachers/specialists

e.g., reading, math, science, special
education, enrichment, technology,
art, music, physical education, etc.

Paraprofessionals 14

Student support personnel

e.g., guidance counselors, behavior
interventionists, mental/physical
health service providers,
psychologists, family engagement
liaisons, career/college attainment
coaches, etc.

11. Average student-classroom teacher ratio, thalhésntimber of students in the
school divided by the FTE of classroom teachegs, 22:1 16:1
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12. Show daily student attendance rates. Only sifflools need to supply yearly graduation rates.

Required Information 2012-2013| 2011-2012 2010-2011 2009-2010 2008-2009
Daily student attendance 96% 96% 96% 94% 95%
High school graduation rate 9606 97% 100% 100% 100%

13.For schools ending in grade 12 (high schools)

Show percentages to indicate the post-secondanssthstudents who graduated in Spring 2013

Post-Secondary Status

Graduating class size 39
Enrolled in a 4-year college or university 46%
Enrolled in a community college 21%
Enrolled in career/technical training program D%
Found employment 25%
Joined the military or other public service 8%
Other 0%

14. Indicate whether your school has previouslgire a National Blue Ribbon Schools award.

Yes X No

If yes, select the year in which your school reedithe award.

2011

Page 6 of 50



PART Il - SUMMARY

Our Mission: Striving toward educational excellemta safe, respectful, accepting environment: gnieg
all students to meet the challenges of a changomipw

Battle Lake Public School is a small, rural digticWestern Minnesota. We are a pre-K-12 schatil w
500 students. Demographically, we are approxim&4? white with a free/reduced lunch rate of
approximately forty percent. Once driven by arni@gturally-based economy, our community is now
largely supported by tourism. The county is aidatibn place for vacationers as well as thoseingek
place to enjoy their retirement years.

While it might be a stretch to refer to Battle LakeéLake Wobegon” terms, in many respects, we gjoe
the idyllic characteristics of small town Americiifie. We believe that through encouragement, mumgy)
high expectations, and uncompromising standara$, @bour students can indeed be, “above averagg” a
successful. We develop a vision for how we waimigthto be.  We establish goals that support @iowv
with accompanying strategies, tactics, and timslilmeensure we are making progress. We employiveeat
solutions. This is our story....

Six years ago, our district embarked on a journdyansform our school from good to great. Tracess
culminated in a fifty-page strategic plan that wdspted by our school board in June of 2008. Tée p
involved input from virtually every constituencyogip in our community. The heart and soul of thiskns
embodied in our commitment to offer a world clabstal arts education built upon a foundation ofhma
science and language arts. This goal not onlgctftl the beliefs of our school, it represented éhees

and beliefs of our community. We revised our sgat plan again in 2012 as we had accomplished roany
the goals outlined in the 2008 plan. The revisimorporated feedback we received through studemds
parents. The district’s strategic plan serves esnaplementary document to the district-wide litgralan
created in 2011 and the World's Best Workforce Rltert will be finalized in 2014.

All of our students receive exposure to both the and technical/vocational education. We belibeg this
approach provides students with a wider conteth@fworld of work and a deeper understanding of how
their interests, skills, and aptitudes provideaarfework for career decision-making.

Our school is rich with tradition. Our studentpesience a unique learning opportunity tailoreduo local
ecology by extending our classroom to nearby Glienggh State Park. This experiential learning model
has fostered a greater connection and understanfimg ecosystem as well as an appreciation fr th
natural resources of the area.

Advanced Biology students take an annual trip éolthernational Wolf Center in Ely, Minnesota where
they study wolves, dog sled, and ride in a plailziag radio telemetry to track wolves. The elartay
fifth grade students spend several days at the Lakg Conservation Camp each spring.

For nearly ten years now, we have enjoyed a patipewith the Boy Scouts of America. We utilizeyBo
Scout curricula and resources to expose our jumindsseniors to leadership training. The team-work
communication and leadership skills learned culteimaa spring service-learning project for our
community.

We offer a robotics course and recently added ap8iider making us one of the first schools in iibgion
to make this technology available to students. ¥@gational students are currently completing pisje
commonly assigned to second and third year cobaggents.

We are very proud of our school and its traditiomie work being done by our staff and the success
attained by our students has been remarkable008, Battle Lake was the only K-12 district in Masota
to be recognized by the Minnesota Academic Excedidroundation’s Spotlight on Schools Award. We
followed that up in 2010 by being one of only twelR districts in Minnesota to receive this honBattle
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Lake Elementary was recognized as a National Bibbdd School in 2011 and a Minnesota Reward
School in 2012. Since our Blue Ribbon School design, our school has undergone a significant
realignment administratively. We now have a siragleninistrator who is the K-12 principal and distri
superintendent. We continue to have all of ougmms located in a single facility.

The high school has received several regional@temovation awards and is routinely recognizedb$.
News and World Report as one of America’s Best FBghools. Battle Lake Secondary was named a
Minnesota Reward School which places it among tie's top 15% of schools that receive federad titl
support for three straight years (2011, 2012, 20B3jttle Lake High School is the only traditiopaiblic
high school in the state to receive this recognitio

Why is Battle Lake Public School worthy of Natio®le Ribbon status? We have demonstrated success
in increasing student achievement and designireganational experience that is world class. Whieare
very proud of our test scores, we hope that we bamgeyed that our school is more than that. We
challenge students to excel and we are not affai@kong risks. We believe Battle Lake Public Sohis a
very special place - we hope that you agree!
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PART IV — INDICATORS OF ACADEMIC SUCCESS

1. Assessment Results:

a) Our primary source for student achievement datees from our Minnesota Comprehensive Assessment
(MCA) results. The tests have been revised oveyé#ars as the state began with the MCA, then tGa&M

Il and now the MCA-IIl. The exams have been praguby multiple vendors. Individual student scale
scores are translated into the broader generajaats of: Does Not Meet Proficiency, Partially éte
Proficiency, Meets Proficiency, and Exceeds Preficiy.

We also utilize the Northwest Evaluation Associatssessments (NWEA) in the elementary.
Additionally, Accelerated Reader allows us to assesnprehension while Aimsweb timed-reading probes
evaluate reading fluency. We will initiate a raaglintervention if the child is not grade-level fic@nt.

Due to our small school size, we approach tesesglts with some caution. Circumstances involang
very small pool of students can skew our data eaafly with grade level results.

Our student demographics do not provide us witirgel enough sample size to compare subgroupsiveth t
exception of Free/Reduced Priced Lunch.

Minnesota Department of Education provides schafils several test analysis reports. We can examine
five year proficiency trends and review achieveniemls in any given test year across grade levatisby
specific grade level. Another excellent feature raports on student growth. Students are diviiated
“Proficient” and “Not Proficient” categories. Frofimere, percentages of students who demonstrated Lo
Medium, or High growth are provided. This is ac&ient resource to review efforts to move studémts
the top proficiency categories as well as asgigtestts who we are trying to move from Not Profitien
Proficient.

The district’s goal is for all students to attanoficiency on these tests and to move a high péagenof our
students to the Exceeds Proficiency category. skinge expectations hold true for student growttsratée
want 100% of our students attaining medium to eticepl growth.

b) Reading

District Overview

The Battle Lake School District saw a stable trengbading proficiency rates from 2009 to 2012.
Proficiency rates ranged from 82.2% in 2009, 85162010, 85.5% in 2011 and 83.5% in 2012. In 2013,
the district saw a significant drop that was minsdkhroughout the state. For Battle Lake, we saw 0
proficiency rate drop from 83.5% to 71.1%. Theestverage proficiency dropped even more with an
average of 75.3% in 2012 down to 57.6% in 2013is Was due to the introduction of a brand new megdi
assessment that proved to be much more rigoroua asd online testing format verses the former
paper/pencil format.

Elementary School Closing the Achievement Gap

In 2013, 66.2% of our students were proficientgading. The percentage dropped to 50.9% among our
students who qualify for free/reduced lunch fooagrall gap of 15.3%. The state average achievegam
among the same demographic category is 19.7%, hewenly 38.1% of the free/reduced lunch students
were proficient across the state. Due to the denfial nature of family income, we do not seléatents
for intervention to improve skills based on soctmeomic status. We do identify skill deficits iaro
students and specifically target those areas ferviantion until grade level standard masterytisimed. As
the student growth information will show, we hawagligreat success with our interventions.

Elementary School Student Growth
During the 2013 testing year, 80% of our elemenstindents had medium or high growth in reading. Of
the students who were not proficient, 12 out 0b32% had medium or high growth.
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Secondary Closing the Achievement Gap

As we examine the achievement gap data betweeRreafReduced Lunch vs. Non-Free/Reduced Lunch
students over a five year period, we see a prettgistent average difference in proficiency of
approximately 13%. The gap closed to 11% in 204f2de widening considerably in 2013 with the nest te
and the online testing format. With the exceptd2013, our FRPL students were averaging about 77%
proficiency. Given the one year drop, it is difficto reach any firm conclusions for the resutt2013.

The new testing format with computerized testing tnave inadvertently been more advantageous to
students in higher income homes.

Secondary School Student Growth

During the period from 2011-2013, 83% of our studeveraged medium to exceptional growth in reading
Overall, 78% of secondary students from the 20%®&ng period showed medium to exceptional growth.
The same 78% of medium to exceptional growth wss tlie of students that were proficient. Of the
secondary students who were not proficient, 11066 showed medium to exceptional growth. This
indicates that classroom instruction and suppleamgnitterventions are effective.

Math

District Overview

The five year analysis on our district's math peficy rates show upward trending from 2009 to 200

a significant drop in 2011 and upward trending admm 2011 to 2013. Our proficiency rates begigrin
2009 and ending in 2013: 68.9%; 77.2%; 64%; 74a8%77.2%. The state saw a similar decline inescor
in 2011. The state's proficiency rates were 62 &94,%, 56%, 61.3%, and 60.2%. The drop thatidistr
experienced was caused by the introduction of tANI and its new online testing format in 201WVe

are very pleased that after this initial drop, va@dnot only continued a positive trend, but hayeaéed our
best percentage preceding the implementation afi¢heassessment.

Elementary School Closing the Achievement Gap

The 2013 testing data shows that 80.9% of our elame students were proficient in math. For staslen
who qualified for free/reduced lunch, that percgatdropped to 65.4% for an achievement gap of 15.5%
The state average for meeting proficiency was 62u@@btheir free/reduced lunch students dropping to
43.6% for a gap of 19%. Battle Lake Elementarg/reduced lunch students outperformed the state
proficiency average by nearly 22%. Due to confidgity, we do not administer interventions based o
socio-economic status. In addressing studentitggqudeficits through targeted interventions whezeared,
we have enjoyed strong success in boosting stig@mting growth as seen in the following data.

Elementary School Student Growth
In 2013, 82 out of 95 students tested or 86% shawnedium to high growth. Of students who were not
proficient, 15 out of 18 students or 83% had meduurhigh growth.

Secondary Closing the Achievement Gap

The proficiency trend for Free/Reduced Lunch sttglbas been on a steady upward climb. In 2009, onl
43% of our students in the secondary school weskgent, each consecutive year has seen improvemen
with our highest percentage of students demonstyatioficiency at 65 in the FRPL group in 2013. ah
started out as a difference of between 19% - 23%R¥PL students vs. Non-FRPL students now stands as
12% for the 2013 testing year. Given the positieading, our district’s plan is to continue witbraurrent
curriculum. We are getting strong results with diaissroom instructional practices and supplemental
instruction that takes place for students who atew proficiency standards.

Secondary Student Growth

Data from years 2011-2013 show that, on averadgs, &lour students attain medium to exceptional ghhow

in math during the school year. The percent adestts who were not proficient and those that were

proficient showed nearly the same percentage faliumeto exceptional growth (78% vs. 81%) during tha

same period. In 2013, medium and exceptional stugl®wth rates stood at 80% for proficient student

and 73% for non-proficient students. The 73% ghorate for non-proficient students is lower than we
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would like. Additional instruction through Titlesupport and practice problems from a resourceStikely
Island should help to address this gap.

2. Using Assessment Results:

Our district approaches assessment and intervefntiona pre-K-12th grade perspective. As we ada@s
difficult choices in the face of financial presssireve placed more resources to target the needs of
elementary students. This practice is supportetbgarch and our results suggest that it hasdaahly
effective approach.

We use a combination of standardized assessmenaddtclassroom assessment data to improve student
performance. Each school year begins with a @dteat and involves English/reading, math and seien
teachers at both the elementary and secondary level

At the elementary level, students in grades thmesugh six take the MCA-IllIs (Minnesota Comprehgasi
Assessments.) We also use Aimsweb which stressesqgs in kindergarten, phonics and fluency in 1st
grade, and fluency in grades 2—6. A Star Readisgssment for reading comprehension is in grades. 2
The NWEAs occur in kindergarten through sixth grad@ RTI model (kindergarten through fourth grade)
is used to support students who are reading befoficency standards. They receive supplemental
instruction until they are reading at grade level.

The following assessments form the core of our Bgiool analysis: MCA-IIl scores, OLPA (Online
Practice Assessment) and ACT scores. We alsodibtenth grade students take the PLAN and allgsi
take the ASVAB. We examine attendance, graduatites, senior post-high school plans, and restittseo
Minnesota Student Survey.

When we analyze data, we utilize the following ay@h: 1) If appropriate, we compare our data to
national norms; 2) We compare our results withrésellts attained in our state; 3) We examine asulte
in our region and among schools with similar derapbyic profiles; and 4) Individual student results a
examined.

As we analyze data, we look for longitudinal trendse our results improving or going down? Are we
above the state, local and/or national average?eX@mine individual scores to see if they arene lvith
what we expected to see based on classroom grades.

How has our use of data brought changes to instruot curricula at the high school level? Teashese
the Online Practice Assessment results as a goide-teaching specific standards to masteryerkes as
another check and balance to classroom assessto@mntsure that students are learning the standartige
also began utilizing Study Island as a math andingesupplement. We found that the extra pradtelped
students reach proficiency. We have made adjusthtersome curricula to better align with the ACT.

We share results directly with both students amdnga and we provide explanations on what the score
mean. Results and trending information is shangld staff each August. In addition, we presentgort
on curriculum and instruction which includes testadalong with analysis to our school board and
community. This is done in October. The reposttached to our district website for the publi@tzess.
We publish a summary in our local paper and alslude it in the community education mailing which
reaches a wider audience.

3. Sharing Lessons Learned:

Our district has been very open about sharing pegences. We also continue to learn from cglles

in other districts. Our administrator is activepiofessional organizations and holds a positiothen
Executive Council for the Minnesota AssociatiorSefcondary School Principals (MASSP). We regularly
network with other professionals and it is quitenoaon to share ideas that are working well — orfstarm
solutions to the challenges many of us face. Trtag be done at monthly division meetings, through

Page 11 of 50



professional organizations, or via email and phamesersations. MASSP has created an online list of
principals who are willing to share their experiisspecific areas. Our district has indicated tha
available to communicate what we have learned amewngral categories.

The building principal presented on the topic cdtggic planning at the summer conference for jpais
in June of 2010 and is active in writing newspagréicles and press releases promoting the eduetion
innovation that is taking place in the district.

We host visits from area schools interested imiegrabout our programs and educational model. We
provide them with a tour of our school and sit domith them to explain our programs and educational
philosophy.

The building principal worked with area school leexdon a project called, “Connecting for HS to
Postsecondary Success.” The program was sponsgtéeé Minnesota Department of Education and
NCREL Corporation based out of Colorado. The djaand problem-solving strategies were excellent.
Each principal shared a targeted learning intereariheir school developed called a fractal. A th
conclusion of the year-long learning sessions, gaicitipal shared what worked well and what thewlso
change about the intervention in the future. Aostladministrator participated in a round-tablecdsion

of work accomplished and shared results at the ¥0ihter Conference for principals in Minneapol®ur
administrator also presented with a school boanshioez at the Minnesota School Board Association’s
Winter Conference in 2013.

Our faculty has become very active in seeking adedmlegrees in education. The delivery of these
programs in our rural location typically entailsadsdishing cohort groups. Our teachers share mdébion
about our programs as well as learn about thatiiés being undertaken by other schools througbeh
cohorts.

Through multiple channels of communication and axpe to other systems and ideas, we have all
prospered. We are proud that our networking effbatve allowed us to continue improving our sertace
our students and community.

4. Engaging Families and Community:

We are fortunate to work with an amazing generatiostudents. Our goal is to put our studentsiraot
their community volunteering time and building tedaships. The result is a synergistic partnerstitp
our community that has been transformational.

Our families are wonderful about attending all of oo-curricular activities and are quick to volest
when needs arise.

The school has a unique partnership with Glenddidtgte Park. In part, because of the school’s
involvement, the park was able to secure fundim@ffive-mile bike trail. We help them on their asah
Walk for Glendalough fundraising campaign. In tume utilized the trail for a nature walk last falid use
the park for ecological study.

We host Veteran's Day and Memorial Day programsofarcommunity. It is an opportunity to showcase
our talented musicians while showing respect te¢heho have given so much for our country. Our
musicians also travel to the local nursing hompeidorm for the residents. Our local Lion’s Clutindtes
money to allow students to attend a performanpedrNew York. For several, it will be the firghe they
have traveled outside their local community.

Network Battle Lake (NBL), a group of civic-mindegsidents, organized a huge initiative to landscape

school. Students and community members pulled sye¢dthmed trees and bushes and hauled mulch
together. The results were spectacular!
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The NBL group is supporting a CEO program to detmxt fall. Selected students will tour area busses
and hear from CEOs. Students will write their dwsiness plans and launch a business. Grooming
students to become future entrepreneurs is criicadur long-term economic viability.

Due to the success of our agriculture and FFA @mogaind strong relationships with local farmers, we
received grants from Monsanto and DuPont/Pion&bese grants enabled us to purchase a 3-D prisiter a
well as scientific testing equipment broadening @uriculum.

Our local sportsman’s club supports our Advanceadgjy students’ trip to the International Wolf Cent
each year and our students report on the highligftitse trip to the club.

A group of students volunteered to help with aldoad drop to serve the needs of hungry families fall.
The event was organized by the United Way. The ledrned teamwork and civic responsibility.

We are truly blessed to have the support that we itltakes a village!
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PART V — CURRICULUM AND INSTRUCTION

1. Curriculum:

We utilize the Minnesota K-12 Academic Standardswsprimary source for curricular alignment along
with national and local standards to ensure coliegkcareer readiness. We take a holistic viewef t
student and create a strong foundation of core letye with college/career readiness skills - time
management, study skills, and taking personal respiity for learning. Students need excellentical
thinking skills — the ability to analyze and syrdtze information, knowledge of the scientific methand
creativity. Students use inductive and deductdasoning to solve real-world problems. We strasmgt
speaking, writing, and listening skills. We prepatudents to be civic-minded leaders.

English/Reading/Language Arts

Reading is the cornerstone of our elementary io8tm. We focus on the development of phonemic
awareness, phonics, vocabulary, fluency, and cdmemsgon. We also include spelling and grammar. As
students reach 4th grade and beyond, we introdudersts to novels as the primary means of liteeatur
study. Our district has adopted the 6 + 1 Trattiing model which gives us a common language aont
student writing. All high school students take siaene set of English courses through tenth gradeiors
and seniors follow one of two paths. The collegalit path includes college writing followed by \Wbr
literature and emphasizes high level writing arsegch. The non college-credit path includes agka
technical writing/American literature and a yeaadvanced composition/world literature. Our forsusn
building highly effective written and oral commuaimn skills.

Mathematics

At the elementary level, Everyday Math emphasizeblpm-solving skills. This has been key in
developing critical thinking and analytical skiisnong our students. We supplement this curriculiiim
Accelerated Math to ensure that our students hatmag base of core knowledge of mathematics and
computation. As students move on to the high delar instructors teach rigorous classes while
collaborating with teachers from other fields. ttastors use real-life applications for concrete
understanding and as motivation for career expgtoratBattle Lake offers mathematics classes sach a
trigonometry and college algebra to further presamelents for the demands of college and carear. O
math curriculum prepares students for college sstemath intensive fields of study such as eraging
while also providing the necessary applied mathsskir a variety of vocational programs and caseer

Science

Much of the introduction to science in the elemgnis contained in our reading series. As studesdash
the upper elementary grades, the focus shifts ysiphl and ecological science. Students are exjimse
environmental study through our partnership witker@lalough State Park and a trip to the Long Lake
Conservation Camp. In junior high, students téfleescience and earth science. Students at therupp
elementary and junior high are encouraged to comiped regional science fair. In high school, entd
study physical science, biology, and advanced earénce. We offer college-credit courses in clsemi
and physics as well as chemistry in the communhigne the curriculum focuses on applied conceptis suc
as water quality. Advanced biology has an ecofogys and offers an opportunity to visit the Intgianal
Wolf Center. Science courses are designed to ¢geduvindamental knowledge about organisms, geology,
and the principles of chemistry and physics. Sifiennquiry and applied analytical skills are ehgsized.

Social Studies

Elementary students have in-depth units on NatimeAcans, the states, the presidents, and studyadod
state geography. This culminates in a trip tostia¢e capitol for sixth graders each spring. Asats
move to junior high and high school, they takedrigtgeography, civics and U.S. history. As juniansl
seniors, students have the following options: €@l Credit 20th Century History, College Credit Wor
History, non college-credit 20th Century HistorgyPhology, and Sociology/Anthropology. The
curriculum is designed to provide students withedarowledge in U.S. and world history, an undeiditam
of our Constitution and American government as aglan appreciation for the responsibilities ofcciv
involvement that is inherent to an effective deracyr
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Visual & Performing Arts

Art students acquire knowledge of elements andcjpies of design, styles of art, artists, art higtand art
vocabulary. Students use various art materialgjanéools and techniques. Music courses focus on
performing a wide variety of music including botttalar and non-secular compositions from a wideetyar
of periods and cultures. Students study rhythnasstiyles and express their creativity through oadi
composition and choreography.

Physical Education/Health/Nutrition

Our program emphasizes setting personal goaliarias of strength training, physical fithess and
fostering healthy life choices. Students learmiaety of team-oriented activities as well as atidg that

can be pursued as part of an active, healthy yiestirough adulthood. Our health curriculum stess
sound nutrition. We also address mental healthg dducation, and some components of sex education.
All of our students become certified in CPR andtfaid.

Vocational

Junior high industrial technology exploratory cagstroduce students to the shop equipment and bas
skills. High school courses include cabinetry,atits and construction trades. In the Agriculture
Department, students participate in exploratorysesias eighth and ninth graders. Electives ieclud
wildlife management, small engines and metal fahion. In the Business Department, all studeriis ta
keyboarding, Microsoft Office and economics. Blabfferings include accounting and web page desig
Our vocational courses offer practical, hands-qraqches to learning and provide a bridge from slctoo
the world of work.

Foreign Language

We are a racially and culturally isolated distriddandarin Chinese provides our students with great
awareness and appreciation for the world. Theperences enrich our students by developing
understanding and sensitivity towards other peaptécultures.

2. Reading/English:

a) The reading curriculum for grades K-6 utilizes 2009 MacMillan McGraw Hill Treasures series &nd
aligned to the 2010 ELA Academic Standards; speadlfi addressing all benchmarks at each grade.level
This series offers an inclusive program that teat¢he six basics of reading instruction: print aamass,
phonemic awareness, phonics, vocabulary, fluendycamprehension.

As the students learn the foundational conceptearding, they are exposed to a wide variety ofggnr
including numerous non-fiction pieces, award wignliterature, and multi-cultural selections. Theading
series provides our teachers with resources theg teehelp the students become successful reanigrs a
writers.

In the primary grades, an emphasis is placed ongrhix awareness and phonics instruction. Kindezgart
and first grade teachers model print awarenespanide phonemic awareness lessons that provide
students with an auditory learning experience. ighothe use of rhymes and chants set to music, our
students learn to isolate phonemes and identifybdamttl sounds. First grade teachers’ use guidetinga
groups to provide practice with phonics skills gsiext related to the theme of study. Second gsaat#ents
combine vocabulary learning with writing instrugtito reinforce word meaning in context.

Students in grades 2 through 6 are provided wealdirgy material at their reading level through teke of
Accelerated Reading. Fluency is achieved when negatgixt that is at an appropriate level for eacltueg,
which is especially helpful for struggling readeks.they work at their levels, the teacher is ablmonitor
and respond to a struggling student’s progress iwitividualized reading conferences, 1:1 readintp\an
adult, and duo-log reading.

Grades 4-6 supplement the MacMillan-McGraw Hill gnam with the Reading Renaissance method.
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Reading Renaissance is taught by having the stsifididw along in their individual copies of theagen
class text, thus not only hearing correctly modéleency, but also being guided through the
comprehension skills that good readers employofisackground knowledge, predicting, the modelifig o
asking questions as they read, making connectamsinferring.

To insure that each student is having their legrni@eds met our Title | staff provide additiongbgort for
struggling students with small, flexible, work gpsuand individual pullout as directed by the classr
teacher.

b) Battle Lake’s English teachers believe thatess in education lies in the development and
implementation of curriculum and, of equal impod@nknowing the individual students in the classroo
Battle Lake has two English teachers working togetb cover all 7th-12th grade English classes,thed
department has been together for seven yearsalltwgs for steady instruction that blends from sah@ar
to school year. Despite teaching different clasbesteachers both have a strong awareness ofthdat
other is teaching, and meet often to discuss lessgmasentation, assessment, and student leaming i
general. The 6+1 Traits of Writing are a partto$ curriculum, and the English teachers have ptesethe
6+1 Traits to the faculty as a means of incorpongaéind encouraging writing throughout the entiteost,
with the goal of giving writing and writing assesamha common language for all teachers and students

Students in grades seven through ten alternatg etleer year between the two teachers. Consequenity
teachers are better able to track growth in languats skills. Juniors and seniors have a variedgcolum,
with college level courses being offered for thag® qualify academically. Both teachers incorposatall
groups, activities, and general movement into tbleissrooms. Using the state standards as a guide,
instruction encompasses many forms, and has ssudesving, creating, discussing, acting, and giving
speeches and presentations. All of this blendsintellthe reading and writing that is taught oradyd
basis. Combining and implementing real-life stoaed situations into the works that are covereuira|
students to connect to the lessons, and the varienstruction is designed to benefit studentalbfearning
styles. It is not uncommon for assignments to tenegnded, thereby allowing students to connedtdo t
assignment in their own ways.

The English department works together to improudestt reading skills, and meets frequently to discu
different preparation techniques. Teachers analgta to determine students who may be at risklirfida
behind, and offer extra help in before and aft@ost study sessions. Study Island and LearningtPoin
Navigator supplement direct instruction. AcceledaReader encourages independent reading taiioed
student's interests and ability.

In closing, Battle Lake’s English Department bedigvhat incorporating a varied, yet stable curacul
paired with consistently building strong rapportaarm students and teachers throughout the yeaey$ost
learning and creativity in reading, writing, and/bed.

3. Mathematics:

The foundation for Battle Lake’s curriculum andtmstion is the Minnesota K-12 Academic Standards i
Mathematics.

Following careful consideration, Battle Lake Elerta#yn School made a decision to systematically im@ro
our elementary math program. To achieve this gealiged a three pronged approach. We selected the
Everyday Math curriculum by Wright Group/McGraw-Hiransitioning into the new materials
incrementally over a two year period. Next, we egahift in our teaching perspective from theitraxal
method of math instruction where teachers aredeftering information, to a more innovative apprioa
which celebrates and challenges students’ thinking.

Specifically our curriculum allows students to deyeand share their own thinking strategies botivaiy
and in written form. We accomplish success withgiudents by balancing practice of basic skills iwamm
to each grade level with more challenging problehaisg. On a daily basis our students are anatyzin
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exploring, making connections, and extending tkeowledge by working on activities with partnerdror
small groups as often as possible. Engaging legsbanstimulate students’ thinking and interesesate the
foundation for our classrooms to be filled with wden. Students are also encouraged to set pergoats|
which challenge them to reach their full potentiBbr example; helping students focus on and actisimp
measurable improvement in grades 4-6, we use th@esnental Accelerated Math program along with our
core curriculum. This program helps the teachasstudents manage each student’s progress theough
specific set of objectives based on our state staisd

If a student is struggling a variety of differeméd strategies are implemented. In grade fourxample,
pre-teaching lessons to struggling students hasowegd students’ self confidence and interest inhmat
Grades five and six participate in an after sclmath practice club. Small group and 1:1 sessiotts wi
students who are not mastering standards are &arggactice. Inspiring students to take risks wirging
to solve problems, individualizing instruction, ptiae and/or assessment to meet each students aegds
learning style, all help our school build matherm®tonfidence and creative thinking.

This practice continues at the high school. Sttsiivat struggle with mathematics are taught thedstrds
in classes that reflect their pace and intereStgpplemental aides such as Title | instructors gol@itional
individual help to struggling students and we usel§ Island to provide extra practice. The staldBE
site has also been used for further individualségste. For every student, instructors are avaeilaéfore
and after school for individual help and encouragetm

All classes are taught with rigor and teachers ttihggir pace and methods based on the class and
individuals. Students that show exceptional matiters ability are challenged with additional higherel
mathematics and in some cases take independes¢slagpervised by the mathematics instructor. iBeca
of the number of students that excel in mathemagic@additional class of trigonometry/algebra IHsv
created. This course serves as an effective btalgar college-credit algebra course.

Math knowledge and skills are applied outside tla¢hndepartment through the physical sciences, iayot
architectural drawing, construction trades, an@otfocational courses.

In addition to the curriculum, Study Island, MCAept and ACT preparation are routinely taught dutivey
school year. Students that challenge themselveakiyg as many math classes as possible findhbat
not only earn college credits while attending Bakthke School but are also prepared to go straignt
calculus when entering the university.

Mathematics instructors teach with differentiatestiuction such as traditional lecture, kinesthiezzning,
pairs, small groups, and labs. Professional deveémt activities are utilized to expose instructoraew
techniques and as timely reminders of proven effed¢eaching practices. Instructors communicaté wi
parents/guardians when students are strugglindrawel Infinite Campus as a tool to keep parentsdijaas
and students in touch with academic progress.

4. Additional Curriculum Area:

a) We pride ourselves on offering an outstandiugety of courses for a school our size. Throungh t
College in the Schools program our students haz@pportunity to earn up to 30 college credits wuth
leaving the building. In addition to our core =dif, our school offers many options in the firts and
vocational areas. Our students have the abilistudy Mandarin Chinese with an in-house instruotade
possible through a generous grant from the Congulcistitute.

Battle Lake’s vocational program includes the Agttigre Science and Industrial Technology Department
Both are highly respected within our community anel led by outstanding instructors who uphold high
standards. Our industrial technology program keegiith rotation classes for both seventh and eighalde
students. These are exploratory courses thadinteostudents to the shop equipment and basis.sKilie
high school courses include traditional electivies tabinetry while also addressing options likeatics.

All juniors take a semester course from the indaistechnology department. The department utilizes
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AutoCad software for architectural drawing and stitd study design utilizing Google Sketch-Up. The
recent edition of a 3-D printer now affords studembroader learning experience. As an examptégin
robotics course, students can now conceptualizelasign a part for their robots using availablevsafe,
the part can be manufactured utilizing the 3-Dtarinvhere its functionality can be tested as phtth@
actual machine.

This allows students to analyze strengths and wesaslas in their designs, make modifications andeiea
new and better part. Students in the program risaylalild a house which is sold by sealed bid ewtiner
year which alternates with the construction offishing houses. Student feedback indicates that ou
students are entering vocational programs wittskiles most students have after one year of posbrsgary
study.

Our Agriculture Department also blends the tradgiowvith cutting edge curricula. All students jpapate
in an agri-science semester exploratory courségatheand ninth graders. Students then choose gmon
traditional electives such as Wildlife Managem@&mall Engines and Metal Fabrication. Students a$&0
various testing equipment to study energy efficyesed next year we will offer a Food Science cowik
embedded chemistry concepts. The curriculum isneld through student participation in the FFAe Th
program has produced Minnesota’'s FFA Star FarmgiaaBtar Farmer Finalist within the past ten years.
This is the highest honor the FFA bestows.

Our Science Department offers a well-rounded culuim. All students are required to have four yexrs
science to graduate. In junior high, students tateScience as seventh graders and Earth Scesice
eighth graders. All freshmen take Physical Sciemaieh is an introductory course to physics and to
lesser degree chemistry. Biology is required b§gbhomores. We offer college-credit courses in
chemistry and physics as well as a Chemistry irQtymunity course where the curriculum focuses on
chemistry as it pertains to issues like water ¢qyali he advanced biology class has an ecologyatuum
that incorporates research projects that can ke msécal environmental agencies. Water quaditing is
incorporated. We received a grant that enabldd parchase a Sonde unit which can test many difter
aspects of the water including pH level, dissolggggen, temperature and nitrates. The class atsos
how to operate equipment used to track and mowitdves. They use radio telemetry from both theug
and the air for this purpose.

The Social Studies Department affords studentsccu@r options designed to meet the state standaktls
students take History as seventh graders. Inteigtatde, students take Geography. Civics is thlell
students as freshmen and U.S. History is takerllspphomores. As juniors and seniors, studenis kize
following options: College Credit 20th Century téig/, College Credit World History, non college-dite
20th Century History, Psychology, and Sociologyl#opology. The curriculum ensures that our stuslent
graduate with knowledge of the history of the waidl of the events that have occurred and shaped th
United States. They have knowledge of the geograpthe world. Students also leave understantdng
our system of government is structured, knowledgeuo Constitution, and a deeper appreciation for o
place in the world. Highlights in our curriculumciude a guest presentation by a local Civil Waresk

that operates a local museum and a visit by stadesh Somalia that attend a nearby school.

Our curriculum supports a liberal arts philosoptgttis central to our school’s mission stateméenir goal
is to ensure our graduates have a well-roundedatidu¢ can communicate effectively, act as leaaretise
school and community, adapt to change, and recegnie civic responsibility. We also want them @ b
aware of their place in a diverse world and glazanomy.

b) Our district joined a newly formed Pre-K-3rda@e Leadership Institute sponsored by the Minnesota
Department of Education this spring. Participatias by invitation only and we are pleased to béen
ground floor of this exciting endeavor. This wavil build upon the success we have experiencell witr
current model while strengthening a seamless eiduedtexperience from school readiness througld thir
grade.

Prior to the recent work with the Leadership Ingét our district had established literacy bencluséor
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students in our pre-school programs to ensurdrhbaming students are developmentally prepared for
kindergarten. Target Scores are used to indicaffeciency in kindergarten-ready skills. We use th
following benchmarks:

Big 5 Area Screener Measure Target Score
Phonemic Awareness IGDI Rhyming 12
Phonemic Awareness IGDI Alliteration 8
Phonics AIMSweb  Letter Name 14
Phonics AIMSweb  Letter Sound 8
Vocabulary IGDI Picture Naming 26

Our school readiness program incorporates the Beg&creens Il during a child’s first year in our
program. The use of this assessment tool hasedlas to address early childhood student needs more
quickly and efficiently within the classroom. $also been a very valuable source of informatiaur
communications with a child’s family.

Curriculum for the three and four year old progrdoi®ws the "Creative Curriculum for Preschool"
published by Teaching Strategies. This progranuites the core curriculum areas: Literacy, Mathe s
and Social Studies, which are integrated into thestcooms to offer a developmentally appropriatg@m
focusing on the education of the whole child. Thaiculum addresses fine and gross motor skill
development and the social and emotional growtach child as we prepare them for kindergarten. The
Pre-K classroom environment is also evaluated byEdrly Language & Literacy Classroom Observation
Pre-K Tool (ELLCO) which is designed to assess@othote positive literacy growth. In the 2014-2015
school year, we will be adding the Teaching Stiae&old assessment which is correlated with the
Creative Curriculum.

Our kindergarten program has participated in therfdsota School Readiness Study hosted by the
Minnesota Department of Education for the past decaVe gather and analyze assessment data ohstude
performance and readiness as they leave Pre-Krdaedlendergarten. This participation has suppotted
alignment of the Pre-K and kindergarten standaxisectations and curriculum. The kindergarten
classrooms use the Brigance Early Childhood Deweéoptal Inventory tool as the school readiness
assessment tool.

The K-3 programs work with the Minnesota ReadingpSdo address the literacy needs of emergent and
beginning readers. Our district uses the AIMSwealessment system to identify at-risk students earty
we use our Title | staff to provide literacy intentions daily and monitor student progress weekly.

Convincing evidence suggests that several keyfagliay a role in narrowing achievement gaps and
creating the essential knowledge base within yaumigiren as a foundation for future learning suscés
Schools successfully engage families in the edocati their child. 2. Schools use a data-driveacision-
making process. 3. Schools emphasize qualityatliarand instruction carefully aligned to standard.
Schools operate under the guidance of effectivéeieship. We have made many changes in the dasigjn
delivery of our school readiness programs oveptst five years. Our work will continue to focus lzest
practices that support the developmental growtbuofyoung children.

5. Instructional Methods:

As a very small school district, differentiatedtmistion plays a critical role in ensuring all afrcstudents
achieve strong learning growth. Examples of oéifgiated instruction in the classroom are numerdis.
embed technology into the study of our academiudstads to enhance the quality of our lessons byngak
learning more interactive and engaging. Teachiffierentiate instruction through the modificatioh o
content, process, and products. All three of tla@eas are effectively employed due to a clear wtaleding
of student needs gathered through data collectidrdascussed at regularly scheduled grade levebtaif]
meetings.
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Content is modified in several ways. In languads @iasses, students are provided with text at thei
individual reading levels. Students are given ledeteaders as part of core curriculum and use the
Accelerated Reader program which provides apprigpléavel content and student choice - a key styateg
differentiation. Language Arts/English teachersamare of students’ various learning styles ang@sely
craft assignments and assessments to take thesmimdideration. In our classrooms, assessment is
conducted in a variety of formats. An example & mfionitoring of comprehension of a play or stoat tis
first read and then acted out in small studentggowocal and instrumental music utilize Smart Mus
software that enables students of all abilitiegraxtice and receive feedback on instrumental piece
matching their skill level.

Accelerated math is also used with students woréirtgeir own level and pace. Students above Jeadd
are provided opportunities to pursue advanced atasdoth individually and in small groups as vasll
compete in the Math Masters program and Sciencévitld Expo. Online tutorial sites such as Wolfram
Alpha and Kahn Academy are utilized as an extensfatassroom instruction as are Title | study grau
Elementary students may also qualify for Projecaliéimge, which meets once weekly for academic
enrichment in all subject areas. Learning centedsfeee choice time, including such features akbom
tape and tactile tables, provide additional opputies for individualized learning. Finally, adjosents in
the learning environment; working inside a smaitten the floor, at tables, soft furniture, or eitting
on exercise balls, helps meet those learning shdesell.

Smart boards are one of the many tools our teactserso differentiate process. All elementary clamsns
and nearly all high school classrooms are now gmgith this technology. The boards allow studémts
manipulate text, graphs, etc. through actual tardhe use of a keypad. Color and sound can easily
manipulated as well. Teachers use varied graph@mzers such as T-notes and Venn diagrams and
provide individual and small group learning oppaities. Qualifying students receive supplementalsut
through the use of Title | instructors and paragseifonal educators. In health, the use of a pdishare
techniques and the jig-sawing method allows forstinenger students to assist/teach the less skilled
students. Business classes use student respatsmsy(clickers). When questioned, the entiresdas
click a response allowing the instructor to imméeliagauge the degree of student understanding and
modify instruction.

Staff also differentiates products — how studehtsisthey have mastered an objective. Studentétim fi
grade social studies may type a research papeeateca visual representation - accompanied byain o
presentation - on specific standards. Assignmetheis varied depending on skill sets. For example
certain students may chose ten of the twenty syeliords to focus on while others may be given
additional challenge words. In art, the size ofgihgject and the media used are adapted. Thiwsils to
accommodate students with limited motor skills padicular tactile and sensory concerns. Students
problem-solve and provide feedback important ferekialuation of artwork. Industrial Technologyyma
assign students the task of building a robot thifperform specific functions. Students use Geog|
Sketch-Up to design parts, print them with the 3tpr, incorporate them into their robot and taésim for
functionality. While the learning objective is thame, the process students take from design to
manufacture to build varies greatly. Finally, mafiyur teachers use the R.A.F.T. strategy, allgwin
students to choose the Role, Audience, FormatTapi while meeting appropriate lesson objectives.

6. Professional Development:
Our district follows a professional developmentpsaipporting teacher and district growth.

The first component to our approach is data amalySach August, we host a data retreat to revésting
data and other pertinent information. Resultsshe@ed among all school district staff and amohdisdrict
residents. We look for longitudinal trends in ttea that may suggest adaptation to curriculae@nted to
address specific instructional practices.

The second component of our plan emphasizes itistnat improvement. This involves utilizing content
specialists to work with us on specific strateggsup study of selective literature, focused leagon
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differentiated instruction, technology integratistnategies, Response To Intervention, and othérgop

The third component consists of license renewalpmmants in Minnesota. 1. Positive Behavioral
Intervention Strategies. 2. Accommodation, Modificn, and Adaptation of Curriculum, Materials, and
Instruction. 3. Key Warning Signs for Early-Onb&ntal lliness in Children and Adolescents. 4.
Reading Preparation. 5. Technology.

The fourth component is group learning and shariRgflection on how to integrate new information or
practices into daily performance and creating a pbecarry out this transformation is an essential
expectation.

What impact have these changes brought?

1. We devoted an entire year preparing to impléradResponse To Intervention model in our schiée
continue to support its practice with targetingfpssional development activities. This was a msiuit

for both teachers and Title | personnel, but reskih great student achievement results.

2. Last year we read, The Fundamental 5: The HarfouQuality Instruction. This brought increased
focus on teaching to the objective, utilizing puseful small group discussion, and incorporatindydai
writing activities. Although somewhat unconventgrteachers were assigned to small study grogash
containing both elementary and high school levathers. One component of The Fundamental 5 wds rea
discussed and incorporated each month. The datits was on instructional improvement. Teachers
wrote and submitted reflection papers on what trey learned and how it had changed their teachitigea
end of the year.

3. This year, we are reading, Mindset: The NewcRskpgy of Success by Carol Dweck. It is providing
greater recognition of how powerful viewing studpatential through a growth-mindset can be in mgjpi
students reach their potential.

Our professional development activities are medunlrand purposeful. We use professional develogmen
as a tool to increase organizational skill and capand a means to reach student learning goals.

7. School Leadership

The school leadership model in our district hasemgdne several transformations in recent yearsalue
severe financial pressures on our district. Osiridi presently has one administrator with a fl&-12
principal and district superintendent. Our pripirit utilizing resources is to maintain an outsiagdaculty
and offer a wide array of program options for cdudsnts.

The present administrative configuration brougktrieed to develop the organization’s internal lestdp
capacity. Site-team leadership and committee Isageensures that the school continue to be pssgre

and responsive to changing needs. The followimgroittee structure exists within the school: Site
Council, Staff Development Committee, Safety Corntmit Technology Committee, Wellness Committee,
Continuing Education Committee and RTI/Curriculdn&truction Committee as well as ad hoc committees.

Our model challenges staff members to grow in r@asrwith new responsibilities. We have truly fdun
that having the right administrative “model” is fass important than having the right people wih tight
skill sets in place to carry out the work that reetadbe done in a high performing school.

We view the educational experience we are provitimigstically from a pre-K-12 perspective. Onedloé
distinct advantages of a school our size is thategegnize the work that is being done at all agelk.

The principal plays a key role in gathering infotioa, soliciting ideas on how to improve the schaod
being a conduit between ideas and committee steictRecent examples show the wide-range of deeisio
making employed. We have adjusted our master sddéal accommodate instructional priorities. We
became a Ramp-Up-To-Readiness school to betteiderour students with the skills and knowledge they
need to make career decisions. We have a cumictéuniew cycle and a process for making curricular
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decisions. We have a system to collect and anastaeand our results are discussed and sharessabm
district. All of these initiatives started becatise principal and staff have established relatigpssbuilt on
trust, respect and a common interest in providmgacellent education.

When school leaders demonstrate that they arefraid @f growth, change, and challenge - it essalgls a
school culture where innovation and risk are pradand celebrated. The district’s test resultsaare
tangible way of demonstrating that the shared detcisiaking model we employ is working and that we a
putting the best interests of our students as igielst priority.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION--REFERENCED TESTS

Subject: Math
All Students Tested/Grade. 11

Publisher: American Institute for Research

Test: MCA I
Edition/Publication Year: 2012

School Year

2012-2013

2011-2012

2010-201

1

2009-20

12008-2009

Testing month

Apr

Apr

Apr

Apr

Apr

SCHOOL SCORES*

% Proficient plus % Advanced 71

50

47

37

41

% Advanced

29

21

19

15

14

Number of students tested

28

34

36

41

49

Percent of total students tests

d

100

100

100

100

0 10

Number of students tested wi
alternative assessment

H

1

% of students tested with
alternative assessment

3

2

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced

86

33

29

25

18

% Advanced

29

13

14

Number of students tested

15

14

16

17

2. Students receiving Special
Education

% Proficient plus % Advanced

100

25

% Advanced

Number of students tested

3. English Language Learner
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

5. African- American
Students

% Proficient plus % Advanced

100

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

50

% Advanced

50

Number of students tested

7. American Indian or
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Alaska Native Students

% Proficient plus % Advanced

% Advanced

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanceq 70 50 49 38 42
% Advanced 30 19 20 15 15
Number of students tested 27 32 35 40 48

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES: In 2012-2013 we used the MTAS (Minnesota Test cddemic Skills) as an alternative
assessment for one special education student wibemslopmentally and Cognitively Delayed. In 2011-
2012 we used the MTAS as an alternative assesdoremnie special education student who is
Developmentally and Cognitively Delayed. Areas bé&nk are "Not Applicable”
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STATE CRITERION--REFERENCED TESTS

Subject: Math
All Students Tested/Gradt. 3

Test: MCA Ill & MCA I
Edition/Publication Year: 2012

Publisher; American Institute for Research or Pearson

School Year

2012-2013

2011-2012

2010-2011

2009-20

12008-2009

Testing month

Apr

Apr

Apr

Apr

Apr

SCHOOL SCORES*

% Meets plus % Exceeds

86

77

64

93

97

% Exceeds

57

29

29

66

58

Number of students tested

35

31

28

44

31

Percent of total students tests

100

100

100

100

0 10

Number of students tested wi
alternative assessment

% of students tested with
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Meets plus % Exceeds

67

67

54

94

92

% Exceeds

47

23

63

54

Number of students tested

15

12

13

16

13

2. Students receiving Special
Education

% Meets plus % Exceeds

20

50

50

75

% Exceeds

20

17

25

Number of students tested

3. English Language Learner
Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

4. Hispanic or Latino
Students

% Meets plus % Exceeds

100

% Exceeds

100

Number of students tested

5. African- American
Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

6. Asian Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

7. American Indian or
Alaska Native Students

% Meets plus % Exceeds

% Exceeds
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

9. White Students

% Meets plus % Exceeds 85 81 67 93 97
% Exceeds 61 33 30 66 58
Number of students tested 33 27 27 44 30

10. Two or More Races
identified Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

11. Other 1: Other 1

% Meets plus % Exceeds

% Exceeds

Number of students tested

12. Other 2: Other 2

% Meets plus % Exceeds

% Exceeds

Number of students tested

13. Other 3: Other 3

% Meets plus % Exceeds

% Exceeds

Number of students tested

NOTES: In 2011-2012 we used the MTAS as an alternate sis@ed for a special education student with
Down's Syndrome. Blank spaces means "Not Appl&abl
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STATE CRITERION--REFERENCED TESTS

Subject: Math
All Students Tested/Gradt. 4

Test: MCA Il & MCA Il
Edition/Publication Year: 2012

Publisher: American Institute for Research & Pearson

School Year

2012-2013

2011-2012

2010-201

2009-20

12008-2009

Testing month

Apr

Apr

Apr

Apr

Apr

SCHOOL SCORES*

% Proficient plus % Advanced 68

73

79

92

85

% Advanced

29

30

33

54

49

Number of students tested

34

30

42

37

33

Percent of total students tested

100

100

100

100

0 10

Number of students tested wi
alternative assessment

H

% of students tested with
alternative assessment

3

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced

43

64

61

88

70

% Advanced

14

22

41

50

Number of students tested

14

14

18

17

10

2. Students receiving Special
Education

% Proficient plus % Advanced

50

40

33

100

% Advanced

17

40

100

Number of students tested

3. English Language Learner
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Advanced

50

% Advanced

100

Number of students tested

5. African- American
Students

% Proficient plus % Advanced

50

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

100

% Advanced

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced

% Advanced |
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced 71 72 79 91 87
% Advanced 32 31 33 54 52
Number of students tested 31 29 42 35 31

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES: In 2012-2013 we used the MTAS (Minnesota Test addmic Skills) as an alternate assessment

for one child who has Down's Syndrome. Blank spaadicate "Not Applicable”
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STATE CRITERION--REFERENCED TESTS

Subject: Math
All Students Tested/Gradt. 5

Publisher; American Institute for Research

Test: MCA Il & MCA Il
Edition/Publication Year: 2012

School Year

2012-2013

2011-2012

2010-2011

2009-20

12008-2009

Testing month

Apr

Apr

A

pr

Apr

Apr

SCHOOL SCORES*

% Proficient plus % Advanced 85

70

58

78

68

% Advanced

26

16

8

43

46

Number of students tested

27

43

40

37

44

Percent of total students tested

100

100

100

100

0 10

Number of students tested wi
alternative assessment

(0]

% of students tested with
alternative assessment

0

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced

90

47

45

63

61

% Advanced

20

12

25

33

Number of students tested

10

17

20

18

2. Students receiving Special
Education

% Proficient plus % Advanced

67

50

50

% Advanced

33

50

Number of students tested

3. English Language Learner
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Advanced

50

100

% Advanced

Number of students tested

5. African- American
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

% Advanced

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced

100

% Advanced |

100
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced

89

70

58

80

68

% Advanced

27

16

47

44

Number of students tested

26

43

38

34

41

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES: Blank spaces indicate "Not Applicable"

Page 30 of 50



STATE CRITERION--REFERENCED TESTS

Subject: Math
All Students Tested/Gradt. 6

Test: MCA Il & MCA Il
Edition/Publication Year: 2012

Publisher: American Institute for Research & Pearson

School Year

2012-2013

2011-2012

2010-201

i

2009-20

12008-2009

Testing month

Apr

Apr

Apr

Apr

Apr

SCHOOL SCORES*

% Proficient plus % Advanced 85

83

64

93

81

% Advanced

48

34

33

52

43

Number of students tested

40

35

36

44

37

Percent of total students tested

100

100

100

100

0 10

Number of students tested wi
alternative assessment

(0]

% of students tested with
alternative assessment

0

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced

69

69

46

80

69

% Advanced

31

25

27

27

19

Number of students tested

13

16

11

15

16

2. Students receiving Special
Education

% Proficient plus % Advanced

100

% Advanced

Number of students tested

3. English Language Learner
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Advanced

100

100

% Advanced

100

Number of students tested

5. African- American
Students

% Proficient plus % Advanced

100

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

% Advanced

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced

1

00

% Advanced |

50
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced

85

82

70

93

81

% Advanced

48

32

36

54

44

Number of students tested

40

34

33

41

36

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES: Blank spaces indicate "Not Applicable"
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STATE CRITERION--REFERENCED TESTS

Subject: Math
All Students Tested/Gradt. 7

Test: MCA Il & MCA Il
Edition/Publication Year: 2012

Publisher: American Institute for Research & Pearson

School Year

2012-2013

2011-2012

2010-2011

2009-20

12008-2009

Testing month

Apr

Apr

Apr

Apr

Apr

SCHOOL SCORES*

% Proficient plus % Advanced 72

76

68

77

73

% Advanced

22

37

38

39

21

Number of students tested

36

38

40

39

33

Percent of total students tested

100

100

100

100

0 10

Number of students tested wi
alternative assessment

(0]

% of students tested with
alternative assessment

0

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced 58

75

53

53

64

% Advanced

21

38

18

20

Number of students tested

19

17

15

11

2. Students receiving Special
Education

% Proficient plus % Advanced

25

% Advanced

Number of students tested

3. English Language Learner
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Advanced 100

67

100

% Advanced

0

100

Number of students tested

1

5. African- American
Students

% Proficient plus % Advanced

50

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

% Advanced

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced

100

% Advanced |

100
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced

71

78

67

78

77

% Advanced

23

39

39

38

23

Number of students tested

35

36

36

37

31

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES: Blank spaces indicate "Not Applicable"
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STATE CRITERION--REFERENCED TESTS

Subject: Math
All Students Tested/Gradt. 8

Test: MCA Ill & MCA I
Edition/Publication Year: 2012

Publisher: American Institute for Research & Pearson

School Year

2012-2013

2011-2012

2010-201

i

2009-20

12008-2009

Testing month

Apr

Apr

Apr

Apr

Apr

SCHOOL SCORES*

% Proficient plus % Advanced 80

93

68

70

59

% Advanced

51

37

35

18

23

Number of students tested

35

43

37

33

44

Percent of total students tests

d

100

100

100

100

0 10

Number of students tested wi
alternative assessment

(0]

% of students tested with
alternative assessment

0

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced

64

83

60

67

52

% Advanced

36

17

13

17

Number of students tested

11

18

15

12

23

2. Students receiving Special
Education

% Proficient plus % Advanced

25

% Advanced

Number of students tested

3. English Language Learner
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Advanced

100

% Advanced

50

Number of students tested

5. African- American
Students

% Proficient plus % Advanced

50

50

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

100

% Advanced

50

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced

100

100

% Advanced |

100
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced

82

93

69

70

57

% Advanced

55

35

34

20

21

Number of students tested

33

40

35

30

42

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES: Blank Spaces mean "Not Applicable"
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Gradt. 10

Test: MCA 1l & MCA I
Edition/Publication Year: 2012

Publisher; American Institute for Research or Pearson

School Year

2012-2013

2011-2012

2010-2011

2009-20

12008-2009

Testing month

Apr

Apr

Apr

Apr

Apr

SCHOOL SCORES*

% Proficient plus % Advanced 89

90

91

87

82

% Advanced

36

43

54

32

53

Number of students tested

36

30

35

37

45

Percent of total students tested

100

100

100

100

0 10

Number of students tested wi
alternative assessment

(0]

% of students tested with
alternative assessment

0

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced

75

100

84

80

77

% Advanced

17

50

37

20

64

Number of students tested

12

10

19

15

22

2. Students receiving Special
Education

% Proficient plus % Advanced

100

67

100

33

% Advanced

33

100

Number of students tested

3. English Language Learner
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Advanced

100

100

% Advanced

100

Number of students tested

5. African- American
Students

% Proficient plus % Advanced

100

50

100

100

% Advanced

100

100

Number of students tested

6. Asian Students

% Proficient plus % Advanced

100

% Advanced

100

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced

100

100

% Advanced |
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced

88

92

91

86

82

% Advanced

35

46

52

34

52

Number of students tested

34

26

33

35

44

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES: In 2011-2012 we used the MTAS (Minnesota Test addemic Skills) as an alternative
assessment for one special education student wbevislopmentally and Cognitively Delayed. In 2010-
2011 we used the MTAS as an alternative assesdoremme special education student who is
Developmentally and Cognitively Delayed. Blank Sgmmean "Not Applicable”
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Gradt. 3

Test: MCA Il & MCA Il
Edition/Publication Year: 2012

Publisher: American Institute for Research & Pearson

School Year

2012-2013

2011-2012

2010-201

i

2009-20

12008-2009

Testing month

Apr

Apr

Apr

Apr

Apr

SCHOOL SCORES*

% Proficient plus % Advanced 63

83

86

93

94

% Advanced

6

49

50

80

71

Number of students tested

35

31

28

44

31

Percent of total students tested

100

100

100

100

0 10

Number of students tested wi
alternative assessment

(0]

% of students tested with
alternative assessment

0

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced

53

75

92

94

92

% Advanced

33

31

81

54

Number of students tested

15

12

13

16

13

2. Students receiving Special
Education

% Proficient plus % Advanced

20

83

33

50

50

% Advanced

20

17

25

25

Number of students tested

3. English Language Learner
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Advanced

50

100

% Advanced

100

Number of students tested

5. African- American
Students

% Proficient plus % Advanced

100

% Advanced

100

Number of students tested

6. Asian Students

% Proficient plus % Advanced

% Advanced

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced

% Advanced |
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced 67 85 89 93 93
% Advanced 52 52 80 70
Number of students tested 33 27 27 44 30

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES: In 2011-2012 we gave the MTAS (Minnesota Test adidamic Skills) to a special education

student with Down's Syndrome. Blank spaces inditisibt Applicable"
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Gradt. 4

Test: MCA Il & MCA Il
Edition/Publication Year: 2012

Publisher: American Institute for Research & Pearson

School Year

2012-2013

2011-2012

2010-2011

2009-20

12008-2009

Testing month

Apr

Apr

Apr

Apr

Apr

SCHOOL SCORES*

% Proficient plus % Advanced

37

87

86

84

85

% Advanced

9

40

41

51

55

Number of students tested

34

30

42

37

33

Percent of total students tested

100

100

100

100

0 10

Number of students tested withL

alternative assessment

% of students tested with
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced

21

79

78

71

70

% Advanced

14

39

35

50

Number of students tested

14

14

18

17

10

2. Students receiving Special
Education

% Proficient plus % Advanced

17

40

33

% Advanced

40

Number of students tested

3. English Language Learner
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Advanced

50

% Advanced

50

Number of students tested

5. African- American
Students

% Proficient plus % Advanced

50

% Advanced

50

Number of students tested

6. Asian Students

% Proficient plus % Advanced

100

% Advanced

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced

% Advanced |
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced 45 86 86 86 87
% Advanced 10 41 41 51 55
Number of students tested 31 29 42 35 31

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES: In 2012-2013 we used an alternate assessment tdadl@édTAS (Minnesota Test of Academic
Skills) for a special education student who has Bewyndrome. Blank spaces indicate "Not Applieabl
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Gradt. 5

Test: MCA Il & MCA Il
Edition/Publication Year: 2012

Publisher: American Institute for Research & Pearson

School Year

2012-2013

2011-2012

2010-2011

2009-20

12008-2009

Testing month

Apr

Apr

Apr

Apr

Apr

SCHOOL SCORES*

% Proficient plus % Advanced 86

81

95

97

77

% Advanced

29

44

48

46

39

Number of students tested

28

43

40

37

44

Percent of total students tested

100

100

100

100

0 10

Number of students tested wi
alternative assessment

(0]

% of students tested with
alternative assessment

0

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced

73

71

95

88

67

% Advanced

18

35

20

38

28

Number of students tested

11

17

20

18

2. Students receiving Special
Education

% Proficient plus % Advanced

25

67

100

% Advanced

33

Number of students tested

3. English Language Learner
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Advanced

100

100

% Advanced

Number of students tested

5. African- American
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

100

% Advanced

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced

100

% Advanced |

50
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced

85

81

95

97

78

% Advanced

30

44

50

50

39

Number of students tested

27

43

38

34

41

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES: Blank spaces indicate "Not Applicable"
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Gradt. 6

Test: MCAIl & MCA I
Edition/Publication Year: 2012

Publisher: American Institute for Research & Pearson

School Year

2012-2013

2011-2012

2010-2011

2009-20

12008-2009

Testing month

Apr

Apr

Apr

Apr

Apr

SCHOOL SCORES*

% Proficient plus % Advanced 71

86

89

84

92

% Advanced

43

63

53

46

46

Number of students tested

42

35

36

44

37

Percent of total students tested

100

100

100

100

0 10

Number of students tested wi
alternative assessment

(0]

% of students tested with
alternative assessment

0

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced

60

81

73

80

88

% Advanced

40

50

27

27

31

Number of students tested

15

16

11

15

16

2. Students receiving Special
Education

% Proficient plus % Advanced

100

100

% Advanced

Number of students tested

3. English Language Learner
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Advanced

100

100

% Advanced

Number of students tested

5. African- American
Students

% Proficient plus % Advanced

100

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

% Advanced

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced

1

00

% Advanced |

50
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced

71

85

94

83

92

% Advanced

43

65

58

46

47

Number of students tested

42

34

33

41

36

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES: Blank spaces indicate "Not Applicable"
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Gradt. 7

Test: MCA Il & MCA Il
Edition/Publication Year: 2012

Publisher: American Institute for Research & Pearson

School Year

2012-2013

2011-2012

2010-2011

2009-20

12008-2009

Testing month

Apr

Apr

Apr

Apr

Apr

SCHOOL SCORES*

% Proficient plus % Advanced 70

85

70

74

82

% Advanced

19

49

48

44

56

Number of students tested

37

39

40

39

33

Percent of total students tested

100

100

100

100

0 10

Number of students tested wi
alternative assessment

(0]

% of students tested with
alternative assessment

0

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced

58

79

59

53

82

% Advanced

11

33

29

33

46

Number of students tested

19

17

15

11

2. Students receiving Special
Education

% Proficient plus % Advanced

25

% Advanced

Number of students tested

3. English Language Learner
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Advanced

67

100

% Advanced

100

Number of students tested

5. African- American
Students

% Proficient plus % Advanced

50

100

50

% Advanced

50

Number of students tested

6. Asian Students

% Proficient plus % Advanced

% Advanced

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced

100

% Advanced |

100
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced

72

87

69

73

84

% Advanced

19

49

50

43

55

Number of students tested

36

37

36

37

31

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES: Blank Spaces indicate "Not Applicable"
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Gradt. 8

Test: MCA Il & MCA Il
Edition/Publication Year: 2012

Publisher: American Institute for Research & Pearson

School Year

2012-2013

2011-2012

2010-2011

2009-20

12008-2009

Testing month

Apr

Apr

Apr

Apr

Apr

SCHOOL SCORES*

% Proficient plus % Advanced 72

74

84

79

68

% Advanced

25

51

54

49

41

Number of students tested

36

43

37

33

44

Percent of total students tested

100

100

100

100

0 10

Number of students tested witt0

alternative assessment

% of students tested with
alternative assessment

0

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced 46

61

67

75

57

% Advanced

18

28

47

58

30

Number of students tested

11

18

15

12

23

2. Students receiving Special
Education

% Proficient plus % Advanced 100

25

% Advanced

0

25

Number of students tested

1

3. English Language Learner
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Advanced

100

100

% Advanced

100

Number of students tested

5. African- American
Students

% Proficient plus % Advanced 50

100

50

% Advanced

0

50

Number of students tested

2

6. Asian Students

% Proficient plus % Advanced

100

% Advanced

100

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced

100

% Advanced |
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced

74

73

83

80

67

% Advanced

27

55

54

50

38

Number of students tested

34

40

35

30

42

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES: Blank Spaces mean "Not Applicable"
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